
 

1 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Hampton Lakes Primary 
School 

Number of pupils in school  161  

Proportion (%) of pupil premium eligible pupils 10.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to  

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Miss Zoe Trigg 

Head of School 

Pupil premium lead Mrs Katie Steel 

Deputy Head of School 

Governor / Trustee lead Mrs Rachel Mason 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £9415.00 

Recovery premium funding allocation this academic year £2000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£11,415.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across a range of subject 

areas. The focus of our pupil premium strategy is to support disadvantaged pupils in 

their endeavors to achieve that goal regardless of their starting point. 

As a new school, knowing each and every child as a person as well as a learner is our 

priority. We will consider the challenges faced by all pupils, and will focus further on 

vulnerable pupils, such as those who have a social worker and young carers. The 

activity we have outlined in this statement is also intended to support their needs, 

regardless of whether they are disadvantaged or not.  

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider plans for the development of a new school at a 

time when education recovery is a national priority. Targeted support and bespoke 

intervention will be key for pupils whose education has been worst affected, including 

non-disadvantaged pupils.     

Our approach will be responsive to individual pupil needs and will be rooted in 

observation, professional judgement and robust assessment. The approaches we have 

adopted complement each other to help pupils excel. To ensure they are effective we 

will:  

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve. 

• ensure disadvantaged pupils are challenged in the work that they’re set. 

• act early and creatively to intervene at the point need is identified. 

• work supportively with parents to help children achieve, particularly those who 

are disadvantaged. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils.  

Challenge 
number 

Detail of challenge  

 

1 Assessments, observations, and discussions with pupils indicate under-
developed communication and language skills.  

Underdeveloped oral language skills and vocabulary gaps are evident 
among many children. These are noticeable from Reception through to 
KS2 and in general, are more prevalent among our very young children, 
children with EAL and our disadvantaged pupils. 

2 Assessments, observations, and discussions with pupils suggest disad-
vantaged children generally have greater difficulties verbally communi-
cating their needs and wants. 
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Observational assessment indicate that children’s understanding of the 
world around them has been impacted by sustained periods of National 
Lockdown, with limited experiences of enrichment activities.  

4 Half the disadvantaged pupils have experienced transience within the 
early years of their education having attended two or more educational 
settings.  

5 Younger children can find self-regulation challenging and require sup-
port with their social, emotional and mental health. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

 

Intended outcome 

Success criteria 

Improved oral 
language skills and 
vocabulary among 
disadvantaged pupils.  

Assessments and observations indicate significantly im-
proved oral language among disadvantaged pupils. This is 
evident when triangulated with other sources of evidence, 
including engagement in lessons, Learning Journey / book 
scrutiny and ongoing formative assessment. 

To demonstrate an 
understanding of the 
world around them, 
making links of the 
lived experiences of 
those around them in 
school.  

Observations demonstrate children’s exposure to a broad 
range of life experiences 80% disadvantaged children in 
EYFS will achieve the ELG is UW. 

66% disadvantaged pupils will meet ARE by the end of 
their relevant Key Stage in writing. 
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Children with additional needs will be able to demonstrate 
their understanding through discussion and enriched 
activities and will be evidenced in their Learning Journey. 

The school digital strategy will clearly demonstrate the 
enriched experiences of all children. 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

• qualitative data from pupil voice, pupil and parent sur-
veys and teacher observations. 

• a visible presence by staff both in the morning and af-
ternoon to welcome and embed the school values. 

• a holistic approach to clubs, which will be offered by 
teaching staff each lunchtime for all pupils to participate 
in, particularly those who are disadvantaged. 

• Lakes Leaders School Council to have a broad repre-
sentation of the school demographic.     

To achieve and sustain 
improved attendance 
for all pupils, 
particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

• the overall attendance rate being above national (allow-
ing for fluctuations as a result of the Pandemic) for all 
pupils. 

• Targeted intervention with support from outside agen-
cies to be provided for all children and in particular 
those who are disadvantaged whose attendance is 
problematic. This will be evidenced through case stud-
ies and through meeting records and Bromcom.  
 

To embed strategies 
that support self-
regulation. 

A developed and embedded scheme of work for PSHE to 
be established, that is sympathetic to the Prime Areas of 
Learning.  

Children’s Learning Journeys demonstrate a commitment to 
the whole child, and this will be evidenced through lesson 
observation. 

Targeted support and intervention for identified pupils when 
appropriate supported by outside agencies, including Emo-
tional Health and Wellbeing Service, School Nursing Team, 
Family Support across the Trust and Early Help.  

This will be evidenced through Case Studies, Meeting rec-
ords and Bromcom. 

Training for staff in the best practice of supporting vulnera-
ble pupils. 

Future Behaviour logs will demonstrate timely intervention 
that support the strategies used to identify a reduction in in-
cidents.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £5,415.00 

Activity 

 

Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Staff Inset and Training on 
Continuing the Learning 
Journey. 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 2, 3, 4  

To establish free flow play 
based learning in Year 1 
based on the theory of 
Vygotsky and in the style of 
Amelio Reggio. 

The theory of Vygotsky and the 
approach of Amelio Regio underpin our 
Early Years provision and will continue 
into Year 1. 

1, 2, 3, 5 

To set up an intervention 
room that supports a 
language rich environment. 

There is a strong evidence base that 
suggests children with SEND achieve 
well in mainstream education when the 
environment is fitting EEF Special 
Educational Needs in Mainstream 
School. 

1, 2, 3, 5 

Embedding dialogic activities 
across the school curricu-
lum. These can support pu-
pils to articulate key ideas, 
consolidate understanding 
and extend vocabulary. 

We will purchase resources 
to develop our Tech room, 
the library, the outdoor 
learning area and the nest. 

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, are 
inexpensive to implement with high im-
pacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment Foun-
dation | EEF 

1, 2 

Improve the quality of social 
and emotional and mental 
health learning. 
 
Approaches will be embed-
ded into routine educational 
practices and supported by 
professional development 
and training for staff. 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g. improved academic performance, 
attitudes, behaviour and relationships 
with peers):  

4, 5 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Recommendations_Poster.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Recommendations_Poster.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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EEF_Social_and_Emotional_Learning.
pdf(educationendowmentfoundation.or
g.uk) 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: Teaching Assistant time / SENCO time £6,000 

Activity 

 

 

 

Evidence that supports this approach Challenge 
number(s) 
addressed 

To provide daily small 
group intervention to 
develop communication, 
speech and language 
activities including 
cooking, phonics, 
specialist SEN support, 
lunchtime. 

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks. 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two 
show positive impacts on attainment: 

 

 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

Phonics | Toolkit Strand | Education Endow-
ment Foundation | EEF  
EEF – Improving Literacy in Key Stage 1, 
Guidance Report. 

 

1, 2, 3, 4, 5 

 

To provide 1:1 support 
for reading, phonics, 
handwriting, “chat time”. 

Timetable enhanced 
learning areas for 
targeted support for 
identified children. 

There is a strong evidence base that sug-
gests oral language interventions, including 
dialogic activities such as high-quality 
classroom discussion, are inexpensive to 
implement with high impacts on reading: 

Oral language interventions | Toolkit Strand 
| Education Endowment Foundation | EEF 

1, 2, 3, 4, 5 

 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: Teacher time 

Activity 

 

 

Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole staff training on behaviour 
management to embed our school 
ethos and to secure an 
understanding of behaviours 
demonstrated across school. 

Both targeted interventions and 
universal approaches can have 
positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundatio
n.org.uk) 

5 

Embedding principles of good 
practice set out in the DfE’s 
Improving School Attendance 
advice. 

 

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

4 

 

Total budgeted cost: 11,415 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was lower than their peers and our assessment of the reasons for these 

outcomes points primarily to Covid-19 impact.  

As evidenced in schools across the country, school closure was most detrimental to 

our disadvantaged pupils, and they were not able to benefit from our pupil premium 

funded improvements to teaching and targeted interventions to the degree we had in-

tended. The impact was mitigated by our resolution to maintain a high quality early 

years’ curriculum, rich in play based pedagogy, which was continued during periods of 

partial closure, in addition to age and developmentally appropriate remote learning, 

aided by use of online resources such as those provided by Oak National Academy 

and the BBC. 

Attendance has been good, although our school has only ever operated through a pan-

demic and we are mindful of ensuring this continues, both as we come out of the Pan-

demic and as we grow as a school with an evolving community.  

Our assessments and observations indicated that, social interactions were significantly 

impacted last year, primarily due to COVID-19-related issues. The impact was particu-

larly noticeable for disadvantaged pupils. We used pupil premium funding to develop 

an EYFS provision in Key Stage 1 that could commit to developing the whole child in 

an enabling environment, providing targeted interventions where required. We are 

building on that approach with the activities detailed in this plan. 

Externally provided programmes 

Programme 

 

Provider 

NA NA 

NA NA 

 


